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The chief means of communication in man's 
world is through words. Recognition and comprehension 
of those combinations of letters as words can become a 
complicated process to children. 
One of the significant steps in a child's life 
The most upon entering school is learning to read, 
important task of the teacher in helping the child in 
this step is assisting him in building a meaningful 
vocabulary in order that he may interpret the printed 
page. 
Witty"*" has noted that there are approximately 
700,000 words in the English language, 
present all those words, nor can they provide all of 
the time, books and experience necessary to clarify all 
Teachers cannot 
!paul Witty, "Some Suggestions for Vocabulary 
Development in Public Schools,- Wncatjonal Administration 
and Supervision, May, 1937* PP* 271-283. 
1 
2 
meanings. There are, however, significant steps they 
can take to help pupils build a useful vocabulary. 
All children in society must be taught part 
of these words in the schools, although many will be 
learned outside of school. Two per cent of all the chil­
dren have been called the educable mentally retarded, and 
special help is needed to master a few of that long list 
of words . 
1. Purpose of the Study 
The purpose of the study was, first, to bring 
together some of the best-known techniques, methods, and 
procedures found in the literature used to increase 
vocabulary; and, second, to take a perspective view of those 
methods and techniques, to explore similarities and 




The study was limited to five different 
recognized techniques found in the literature that have 
been used to build a vocabulary. These are the sight 
method, direct or modified phonics, phonic method, 
kinesthetic method, and experience method. 
3. Significance of the Study 
Since vocabulary is a part of every culture, 
increasing and improving its use is of importance to 
Many of life's activities are determined 
and interpreted through either a written or a spoken 
Gray2 believed that many of man's accomplish­
ments have come as a result of vocabulary expansion. 
Many sources have reflected and called to the 
attention of the public the importance of vocabulary. 
the learner. 
vocabulary. 
Many cases of illiteracy among draftees were found during 
The matter was significant to the extent World War II. 
2W. S. Gray, "Reading as an Aid in Learning," 
Reading in the Elementary School, The J°rty-e:ighth Year-
book of the National Society ior the Study of Education 
(Chicago: University of Chicago Press, 1949), P. 23b. 
4 
that special training units were formed for those men 
According to Witty3 vocabu­
lary development was found to be the most essential need 
lacking in academic skills. 
in the literacy program. Hence, classes were set up 
with this objective in mind. 
School systems have realized the importance of 
vocabulary in the reading program. Textbook companies 
and authorities in reading have also realized the signifi­
cance of vocabulary. Teachers, too have been concerned 
about their role in the program of vocabulary building. 
If words are not recognized and if meaning is not clear, 
the reader fails to derive what he should from reading. 
The problem of the teacher, therefore, is finding methods 
and ways to help the child expand and broaden his vocabu­
lary. 
4. Definition of Terms 
"A critical inspection ... to pro-Survey: 
..4 vide . . . information. 
3paul Witty, Reading in Modern Education (Boston: 
19^9), P- 319. 
^"Webster's New Collegiate Dictionary (bpringfield, 
195b), p. ebb. 
D. C. Heath & Co • 3 
Mass: G. & C. Merriam Co • ; 
5 
Method: An orderly procedure or process. 
"A sum or stock of words used In Vocabulary: 
a language, by a class, individual, etc., or in a field 
of knowledge."5 
Dolch^ has pointed out that there are two 
schools of thought on vocabulary development. One school 
believes that vocabulary is the acquiring or accumulating 
of words through memory processes, 
contends that vocabulary development comes through ex­
perience; the more experience one has, the more words he 
masters in reading and speaking. 
Vocabulary, as used in this study, means words 
acquired and comprehended in reading. 
The other school 
According to Kirk and Mentally retarded: 
Johnson7 the child whose I. Q. ranges between 50 and 70 
and who is capable of receiving some degree of education 
5 ibid p. 955. 
^Edward W. Dolch, Methods in Reading (Champaign, 
Garrard Press, 1955), P. 377. 
• > 
111.: 
7samuel A. Kirk and G. Orville Johnson, Educating 
the Retarded Child (Boston: Houghton Mifflin Co., 19^0), 
P. W. 
6 
may be described, as mentally retarded. He has some degree 
of educability, socially, occupationally and academically. 
Another authority, Martens8 has identified the 
mentally retarded in school population as follows: 
Mentally retarded children as here defined, 
are those who because of poor intellectual endow­
ments are unable to cope with the standard require­
ments of regular grades. They are in particular 
need of special educational services. These 
include approximately 2 per cent of the school 
population. 
Maturation: The word maturation comes from 
mature which implies a stage of development in the life 
cycle. 
growth in line with chronological age and expected per­
formance of that age level. 
activities are generally considered as an expected 
achievement at one stage of growth while other activities 
may be considered expected achievement at another stage 
Immaturity implies a slow rate of growth and 
development in relation to chronological age. 
Maturation, as used in the study, means continued 
In other words, certain 
in growth. 
8Elsie H. Martens, "Curriculum Adjustments for 
the Mentally Retarded," U.S. Department of Health Education 
and Welfare, Bulletin No. 2 (Washington: Government 
Printing Office, 1953)* P* 221. 
7 
Phonics method: Phonetics is the science of 
speech sounds. Phonics refers to the application of the 
science of phonetics to the teaching of reading. Witty 
and Kopel^ implied that the two words are used synonymously 
by reading authorities. Phonics in reading, therefore, 
is the application of sounds to words in the teaching of 
reading. The phonics method involves using the sounds 
of letters and combination of letters to pronounce words. 
Experience method: 
solely from experience or actual contact with things has 
The method of learning 
been called the experience method. This method employs 
pupil experience as a background in vocabulary develop­
ment. Experiences are planned, recorded and utilized 
as the core of instruction in learning to read. 
The technique Modified phonics or direct method: 
of using the phonetic method sparingly in learning to 
pronounce words is commonly called modified phonics, 
process involves dividing the word into syllables and 
studying the position of the letters only when the need 
The 
9paul Witty and D. Kopel, "The Place_of Phonetics 
in a Reading Program," Educational Administration and 
Supervision (May, 1937)3 PP* 3^1-334. 
8 
10 arises. Durrell and Sullivan have related that emphasis 
is placed on studying a word to get meaning, to use in 
conversation and writing and to learn its parts only 
when difficulty arises. 
Kinesthetic method: "Kinesthetic" is an adjec-
..11 tive derived from the noun "kinesthesia, 
means the sense whose end organs lie in the joints, tendons, 
and muscles and are stimulated by bodily tensions. 
Kinesthetic means sensory experience through the muscles 
and joints stimulated by movement and feeling, 
to Pernald and Keller, 
tracing words with the hand or two fingers on some hard 
surface, not in the air, in order to learn words. 
Kinesthesia 
According 
12 the kinesthetic method means 
l°Donald D. Durrell and Helen Blair Sullivan, 
"Vocabulary Instruction in the Intermediate Grades, 
Elementary English Journal Review, April, 193°, pp. lio-
TW. 
-^Webster's New Collsgi&be Dictionary, p. ̂ -63• 
12Grace M. Pernald and H. Keller, "The Effect 
of Kinesthetic Factors in the Development of Word 
Recognition of the Case of Non-Readers, Journal of 
Educational Research, December, 1921, pp. ( * 
9 
Sight method: Sight method Involves learning 
words as a whole from actually seeing and remembering 
on sight the configuration of the word. Dolch has said 
that emphasis is placed on remembering from seeing the 
same word over and over many times. 
5. Procedure 
To find techniques that had been recommended 
for building vocabulary, a review was made of literature 
in the libraries of Baylor University at Waco, Texas, 
Mary Hardin-Baylor College at Belton, Texas, Prairie View 
Agricultural and Mechanical College at Prairie View, 
Texas, and the Austin Public Library at Austin, Texas. 
Five such methods were chosen for this study. 
The historical background of vocabulary develop­
ment was studied. References to the five methods were 
recorded carefully in order to include as many details 
Another aspect of this research was to 
discover factors contributing to or affecting vocabulary 
A perspective view was taken of the five 
as possible. 
development. 
methods by analyzing and comparing similarities, 
differences and results according to research found in 
10 
the literature. Particular emphasis was devoted to de­
termine how the several techniques might be used In a 
program for the mentally retarded. 
CHAPTER II 
REVIEW OF LITERATURE 
Much has been written about vocabulary building 
and the factors that affect meaningful speaking and 
reading vocabulary. An attempt was made in this chapter 
to review some of those factors and to point out the 
significance to the study. 
1. Importance of Vocabulary 
Reading becomes a laborious task to the average 
as well as the mentally retarded child when he does not 
He does not learn or understand when he is 
If long stops 
know words. 
told every other word in the reading, 
are needed, the flow of thought may be interrupted. Dolch1 
"The slow learner just does not acquire words has said: 
so fast . . . not even the brightest child can learn words 
when he is told so many at one time." 
-'-Edward Dolch, Methods in Reading (Champaign, 111.: 
The Garrard Press, 1955)> P• 377. 
11 
12 
Prompt word recognition Is essential for smooth 
reading, hence, the Importance of a sight vocabulary. 
The most common problem In the teaching of reading, as 
held by Durrell and Sullivan,^ is vocabulary. 
Despite excellent lesson planning and ingenious 
motivation the child's mind often seems to be like 
a sieve. Yet, when this failure to remember words 
is overcome by proper preventive or remedial in­
struction, the child's progress in reading is 
almost inevitably insured and cases of real reading 
disability are found to be relatively few. 
The student, therefore, must develop an 
ability to recognize known words at a glance so he will 
Few words must be recognized become a fluent reader. 
through the use of many techniques in order that the 
Seemingly student may become an independent reader. 
skill in reading would come about through careful 
It is important to the systematic use and teaching, 
mentally retarded child to receive that type of instruc­
tion because he is slow in grasping and associating. 
^Donald D. Durrell and Helen Blair Sullivan, 
"Vocabulary Instruction in the Intermediate Grades, 
Elementary English Journal Review, April, 19do , p. ido. 
13 
Kirk and Johnson3 explained, "Since mentally handicapped 
children are deficient in making inferences and in learn­
ing by themselves, they must be aided in these processes 
at each stage of their development." 
Vocabulary for the mentally retarded is not 
only important in interpreting the printed page but 
equally as important in everyday living. Vocabulary 
usage is manifested in reading signs, directions, bill­
boards, and advertisements. Writing a check, the grocery 
list, a money order and many other simple daily activities 
involve vocabulary. Certain vocations and occupations 
employ special vocabularies which must be learned by the 
Educators have realized the importance people involved. 
of vocational vocabulary and have developed materials 
Such a series, on three levels of read-using the same, 
ing difficult# was designed for the mentally retarded 
called Rochester Occupational Reading Series. 
New occupation, new forms of recreation and 
leisure, and more freedom to explore have made words more 
3Samuel A. Kirk and G. Orville Johnson, Educating 
the Retarded Child (Boston: Houghton Mifflin Co., 1951)# 
p. 236. 
14 
important than ever in the history of man. Gates11" has 
noted that new inventions created a need for reading. 
The development of radio and television 
promises to increase rather than decrease the need 
for and interest In reading. These mediums, by 
stimulating interest in travel, craftsmanship, 
dramatics, sports, industry, science and other 
phases of daily life, have increased the zest for 
reading in all these lines. 
The good citizen, therefore, must be capable 
of interpreting his environment through words. 
2. Development of Word Lists 
Vocabulary development has been the concern of 
As early as 1920, according to man for many years. 
Witty,^ attention was drawn to large vocabulary in primary 
So much concern developed that authorities in readers. 
reading began making studies of vocabulary lists to de-
the number of words and to simplify ohe xrords used crease 
in readers. 
^Arthur I. Gates 
Primary Grades (New York:^ 
College, Columbia University, 1935)> P* 2p. 
5paul Witty, Reading in Modern Education (Boston: 
D. C. Heath & Company, 1949)* P- 319-
, A Reading Vocabulary for the 
Bureau of Publications, Teachers 
15 
The first such word list published In 1921 
The original list was revised 
Each revision, however, Increased the 
number of words that pupils learned the entire school 
contained 10,000 words, 
in 1931 and 1944. 
career from grades one through twelve by 10,000. 
words were graded, however, using only certain words for 
These 
each grade level. Thorndike and Lorge's Teacher's Word 
6 Booku is still used as reference in many school systems. 
and textbook and publishing houses. 
Rinsland? compiled another list from written 
The list was work in grades from one. through eight, 
composed of 25,632 different words coming from poems, 
original stories, tests, school themes, reports from 
A convenient table was projects and personal notes, 
constructed to show the words used three or more times 
The table contained 14,571 such words. in any one grade. 
6Edward Thorndike and Irving Lorge, The Teacher's 
Word Book of 30,000 Words (New York: Bureau of Publi-
cations, Teachers College, Columbia University, 9 )• 
^Henry D. Rinsland, A Basic Vocabulary of 




Another widely used word list was compiled by 
The purpose of this list was to 
assist textbook companies in selecting the number of 
words suggested by Thorndike. Buckingham and Dolch9 
explained: 
8 Buckingham and Dolch. 
One of the major problems of schools is that 
of adapting teaching materials to the learners. 
A large part of this problem is the choosing for 
school books of a vocabulary which is within the 
word knowledge of the children who are to study 
those books. This cannot be done until we have 
found out the words of which the children in the 
various grades know the meanings. 
The authors have been working for some years 
upon this problem of grade vocabularies, taking 
these steps toward its solution. The first of 
these steps was a piece of research called the 
Free Association Study, involving 20,000 children 
and 2,700,000 words of data and resulting in 
tentative vocabulary lists for grades II to VIII. 
The second step was a combination with this list of 
the other most important vocabulary studies that 
have been made. 
As a result of these word lists publishers of 
textbooks believed that words in the textbook should be 
The results of this rigidly controlled and limited. 
®D. C. Buckingham and E. W. Dolch, A. Combined 
Word List (Boston: Ginn and Company, 1936). 
9ibid. 
17 
belief caused publishers to go to the extreme, 
fore, limited and repetitious vocabulary produced unin­
teresting stories In the new readers during this era. 
Seashore1^ moved to the other extreme of 
thought as a result of the condition discussed above. 
He believed that pupils could learn even more words 
than previous writers had given him credit, 
result, vocabularies of children in grades one through 
twelve were studied in three public schools, 
attempted to find out how many words children knew, 
survey led to the belief that other vocabulary lists "are 
grossly in error and practically always are underesti­
mates. . ." This study also revealed that children can 
increase their vocabulary by 5*000 words per grade rather 
than 500 words per grade. 
Gates11 compiled even another list using some 
of the same words Thorndike used in his original list. 





10Robert Seashore, "How Many Words do Children 
Boston, Mass.) 
11Gates, op. cit. 
Know? 
Teachers 
Co • y 
18 
used by children and adults in everyday activity, 
words were mainly in primary form, plural form and 
superlative form. 
The 
Comparative forms were not used, 
specific proper nouns were included, except Christmas, 
Indian, days of the week and months of the year. 
No 
The coming of sight method in teaching readirg 
necessitated a sight vocabulary. Buckingham and Dolch 12 
compiled such a list. The 220 words represented utility 
words most used in conversation, writings and readings. 
The list contained mostly verbs, adjectives and adverbs. 
No nouns were included because of the variability of 
nouns in textbooks. This list of words was considered 
basic to reading. 
As words lists seemingly came to be important 
to teachers, authors and publishers of books, more 
Each, however, was a revision of 
Reading vocabulary 
lists were compiled, 
the original list mentioned above, 
lists were in the majority when compared with speaking 
and writing vocabulary lists found during this study. 
Some of the most frequently quoted ones in addition to 
those discussed above are: 
^Buckingham and Dolch, op. cit. 
19 
A Fourth Grade Reading Vocabulary by Berglund-13 
This book describes a study of basal readers and 
supplementary readers. 
The Teachers Handbook of Technical Vocabulary by 
The Study is a list of words calculated Cole: 
according to their frequency in textbooks in 1940. 
"Vocabulary Instruction in the Intermediate Grades" 
by Durrell and Sullivan:15 
used in basal readers and social science books for 
grades four through six were studied, compared and 
listed. 
Word count of words 
The Vocabularies and Contents of Elementary School 
Readers by Hockett;lP A study involving fifty 
adopted pre-primers forty-two primers, thirty-seven 
first grade readers and two fourth grade readers. 
The books were compared and a list drawn up to show 
frequency of words in each series and the overlap 
in all series. 
Although Lorge and Thorndike had compiled 
other vocabulary lists, Semantic Count of the English 
A count is made in this study 17 Language is different. 
13Albert 0. Berglund, A Fourth Grade Reading 
Vocabulary (Winnetka, Wisconsin: Winnetka Education 
Press, 1940). 
1 Luella Cole, The Teachers Handbook of 
Technical Vocabulary (Bloomington, Ind.: Bloomington 
Public School Publishing Company, 1940). 
•^Durrell and Sullivan, op. cit. 
16John Hockett, The Vocabularies and Contents 
of Elementary School Readers (Sacramento:California 
State Printing Office, 193^). 
17Irving Lorge and Edward L. Thorndike, Semantic 
1938, I (a-d), II (e-p), and III (q-z). 
20 
of the frequency of each meaning of a selected number of 
words in the English language. 
Stone's Graded Vocabulary for Primary Reading1^ 
was a count of words used in twenty readers for the pre-
primer through the third grade. 
3. History of Vocabulary Development 
The history and evolution of methods reveals 
interesting facts concerning the beginning of some of 
the popular techniques in vocabulary building for reading. 
The first method called the ABC method was 
generally used by the Greeks and Romans. The method 
involved learning the alphabet first, for it was the 
The second step, of course, was the 
naming 
unit of recognition, 
spelling to get the word, 
the letters was the process used to pronounce the word. 
The word method followed the ABC method. 
According to Betts, Horace Mann is credited with having 
19 According to Betts, 
^Clarence R. Stone, Stone's Graded Vocabulary 
for Primary Reading.(St. Louis: Webster Publis ing 
company, 1941). 
^Emmett A. Betts, Foundations of Reading In­
struction (New York: American Book Company, 9o ) > 
52V. 
21 
Introduced this method In the United States after he 
returned from Prussia. Storm and Smith20 stated that the 
word method was adopted In most progressive schools by 
1800. As far back as 1657* educators were advocating to 
learn words by seeing them first, hearing them pronounced, 
having their meaning Illustrated and afterward learn to 
analyze them. 
21 stated that as early as 1854 phonics 
were introduced by Ickelsomer, a German professor. During 
the second and third decades of the twentieth century, 
acoording to Smith, the phonetic system flourished. 
Phonics alone were finally discouraged. 
A few of the experiments and studies that were 
carried on during the transition from one method to the 
Betts 
other follows: 
Mosher and Sight Method or Look-and-Say. 
Newhall22 report oh an experiment conducted in the 
20Grace E. Storm and Nila Bunton Smith, Reading 
Activities in the Primary Grades (Boston: Ginn and 
Company, 1930). 
2lBetts, loc. cit. 
22Raymond M. Mosher and Sidney M. Newhall, ^ 
"Phonics Versus Look and Say Training in Beginning Reading, 
Journal of Educational Psychology* October, 1930, pp. 5UU-
50F7 
22 
elementary schools connected with the United States Normal 
School, New Haven, Connecticut. The groups were studied 
In the first grade and also the following year when they 
were In the second grade. Half the group were taught 
by the look-and-s ay method and the other half by the 
phonetic method. Results revealed, at the end of two 
years, that as far as speed In reading was concerned 
Pupils who were 
taught by look-and-say read as quickly and as effectively 
as the phonics group, and phonics did not increase reading 
skills . 
there was no essential difference. 
Phonetics experiment. Under the direction of 
eight schools in Newark, New Jersey, 
experimented with phonics in the first and second grades. 
23 Sexton and Herron, 
Nearly one thousand pupils were included in the experiment 
The and nearly seven thousand test papers were examined, 
results showed that the teaching of phonics was of more 
significance in the second grade than in the first grade. 
23Elmer Sexton and John S. Herron, "The Newark 
Phonics Experiment," Elementary School Journal, May, 1926, 
pp. 690-701. 
23 
24 Direct method. Gray and Holmes supervised 
an experiment in 1932-33 in the University Elementary 
School of the University of Chicago. Two groups of 
children were taught by the direct method for expansion 
of vocabulary while the others received the conventional 
method instruction. Results revealed the direct group 
had a larger and more meaningful vocabulary. Cordts 
has described this method in her book as modified phonics 
because sounds of letters are involved partially. 
25 
Experience method. This is a rather new method 
in relation to the other methods discussed above. 
26 conducted experiments and observed Lamoreaux and Lee 
children in an experience method situation at Santa 
The results of Barbara City and Burbank, California. 
the experiment were used to write "Learning to Read 
Lamoreaux and Lee advocated learning Through Experience." 
2^"W. S. Gray and Eleanor Holmes, The Development 
of Meaning Vocabularies in Reading, Publications of the 
Laboratory Schools of the University of Chicago, No. 
(Chicago: University of Chicago Press), 1938. 
Anna D. Cordts, The Word Method of Teaching 
Phonics,(Boston: Ginn and Company, 1929)• 
^Lillian A. Lamoreaux and Dorris May Lee, Learn­
ing to Read Through Experience (New York: Appleton-Century 
Crofts, Inc., 1943). 
24 
Betts2^ pointed to the 
experience method as the modern method of teaching. 
to read through experience. 
Kinesthetic method. This method was used in 
the experiment conducted by Kirk28 at Oak School of the 
University of Chicago. The subjects were subnormal 
boys. The experimentations used both sight method and 
kinesthetic method with boys to determine retention of 
words and the length of time needed to learn a word. 
Results revealed retention was greater when the tracing 
method was used. 
Another such experiment conducted by Fernald 
and Keller28' reports subjects used were normal mentally, 
but had been termed non-readers. The experiment was 
conducted at the University of California, Southern Branch. 
The pupils came from different sections of the United 
States. The kinesthetic method alone was used. The 
results revealed that all subjects who had difficulty 
2^Betts, Op. cit. 
28samuel Kirk, "The Influence of Manual Tracihg 
in the Learning of Simple Words in the Case of Subnormal 
Boys," Journal of Educational Psychology, October, lyj > 
PP. 525^535^ 
2%race M. Pernald and H. Keller, The Effect 
°f Kinaesthetic Factors in the Development of Wor S 
tion of the Case of Non-Readers," Journal of Education— 
Research, December, 1921• 
25 
in writing learned to write. Second, they were able to 
pronounce new words before instruction if they resembled 
old words. Third, they seemed to remember the word 
learned and fourth, lip and hand kinesthetic elements 
seemed to act as a link between vision and the other 
elements of association that causes the learner to remember 
words. 
4. Factors Affecting Vocabulary Development 
Capacity and maturation. Many positive and 
negative factors may enter into the problem of vocabulary 
development. Intelligence and maturation have been two 
of the guide posts used by educators to determine how 
much and when an individual learns. The Intelligence 
Quotient, the primary factor used to find mental age, 
determines the capacity of the student. The capacity of 
the mentally retarded child, discussed above, if interpreted 
correctly will be one of the guide posts to the ceacher 
Kirk^O re]_ated in selection of materials and methods, 
that mentally retarded learn as other children, but at 
a slower rate. 
30Kirk, loc. cit. 
The W. R. Banks Library 
Prairie View A. & M. College 
Prairie View, Texas 
26 
Students differ, not only intellectually, but 
in all aspects of growth and development. Students 
chronologically the same age often start at different 
levels and rates. Hildreth^1 has noted: 
Today the role of maturation as a factor in 
the learning process is more fully recognized as 
the result of studies in psychology of child 
development. Learning at school is dependent in a 
large part upon the child's capacity for learning 
in general and his rate of mental development. 
Growing up implies increasing capacity for acquir­
ing skills and the acquisition of increasing skill 
due to the child's own effort to learn. Individual 
children differ widely both in their capacity for 
learning and the rate of development in acquiring 
skills . . learning is harmonious with the child's 
own developmental goals, and the learning can be 
done with understanding. 
Teachers who understand the meaning of intel­
ligence, or capacity and maturation will not become 
disturbed if every child does not progress at the same 
What importance is this knowledge in 
Teachers who know will 
rate of speed. 
relation to vocabulary building? 
use the knowledge in planning for reading and the develop­
ment of a reading vocabulary. 
R's 3lGertrude Hildreth, Learning the Three .. 




Environment and background. According to 
the environment and background of the 
student may affect his learning experiences In school. 
Pupils seem to comprehend new things In proportion to 
past experience and knowledge. A child who has had many 
varied worthwhile experiences that relate to a present 
problem will gain more through the solution of the 
problem than a child whose experiences are limited. 




The child who has heard few stories, has had 
little experience in conversation, whose background 
of information is meager, or who has not learned to 
cooperate with other pupils or maintain his atten­
tion on what an adult may be saying, has failed to 
learn important skills. 
Wholesome environment and background renders 
Therefore, the child who the mind fertile for new ideas. 
32W. B. Peatherstone, "Teaching the Slow Learner," 
Practical Suggestions for Teaching, Bureau of Publications, 
Teacher's College No. l7 New York: American Book, 
Stratford Press, Inc., 1951* P• 221. 
^Arthur Gates, "Teaching Reading,"^What Research 
Says to the Teachers, No. 1 (Washington: National Educa­
tion Association, June, 1953). 
28 
comes to school with a storehouse of knowledge and 
perience has something to build on whether he is mentally 
retarded or gifted. Berry 
ex-
34 explained that "since a child 
builds his meanings out of his experience, a stimulating 
environment affects favorably the growth of vocabulary." 
Other forces that have entered into the environ­
ment and influenced vocabulary are the radio, motion 
picture and television. These factors constitute home 
and community environment and supplement the school ex­
periences . Important results may come from these sources 
Witty1s alone in relation to words learned by children. 
opinion concerning their importance follows: 
Teachers should recognize the potential value 
of forces outside the classroom, such as the radio 
and the motion picture. Through the use, direction 
and correlation of these varied forces and activities, 
the teacher can help every pupil to acquire a^funo-
tionally useful vocabulary and a positive attitude 
toward vocabulary building. 
3^Althea Berry, "Development of Reading Vocabu­
lary and Word Recognition," Reading in the Elementary school, 
The Forty-eiehth Yearbook of the National society for the 
Study of Education, (Chicago: University of Chicago Press, 
1949). 
35paul Witty, "Some Suggestions 
Development in Public Schools," Educational Administram— 
and Supervision (May, 19^5).» pp. 271-283. 
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Despite the belief about the importance of 
background and environment and despite the efforts on 
the part of educators to inform parents of the necessity 
of previous experience, many pupils enter school with 
little or no experience. Educators have said that chil­
dren need wide and varied firsthand experiences, as 
quoted above, as a basis for expression and for the 
development of clear concepts associated with words. 
Herrick and Jacobs^0 have suggested vicarious experiences 
A resourceful teacher in addition to actual experiences, 
and the school environment itself as indicated by Berry 37 
supplements experience. 
Teachers constantly plan school enterprises to 
compensate for the lack of experience of o^ldren 
with meager background. The general ey^onment 
school and the quality of living that goes 
contribute richly to vocabulary develop-of the on there can 
ment. 
The core of this study, Methods and techniques. 
methods and techniques, plays an important role 
and should not be considered total scheme of education 
unimportant. 
3WL?s ?Si"cKf?3- BprSiJ^ and the Language 
-L957), 524 pp. 
37serry, op. cit. 
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There has been considerable disagreement among 
educators as to the preferred method or technique in 
teaching reading or any phase of reading. Berry and 
Featherstone agreed, however, that lack of system or 
consistency and hurried teaching does not produce 
These authorities also agree that the 
factors discussed above determine to a large extent the 
growth of a child's vocabulary. 
Bonser, Burch, and Turner 
experiment under the supervision of Teacher's College, 
desired results. 
38 related that an 
Columbia University, with the children in Horace Mann 
School and the Speyer School, in vocabulary building, 
scored a point for techniques and method, 
revealed pupils in the Speyer School ranked higher than 
the students in Horace Mann School, although their school 
status, economic status and their intelligence were 
Results 
An analysis of all the factors involved 
According to other 
somewhat inferior. 
pointed to method of instruction. 
authorities, Durrell and Sullivan, there is no one 
The explanation best way to teach any phase of reading. 
38Frederick G. Bonser, L. H. Burch and Margaret ^ 
Turner, "Vocabulary Tests as Measures of School Efficiency, 
School and Society, November 13. 1955. PP- (13-f-Lo. 
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given is the differences among pupils in all the factors 
of maturation, intelligence, environment, background, 
culture, ssx, and attitudes of teacher, pupil, and parent. 
Some authorities believe that a combination of methods 
will produce the desired results. Berry believed that 
"although studies have shown the superiority of direct 
rather than incidental teaching of word meaning, a well 
rounded program should include both types of training." 
Witty39 seemed to be in accord. He believed 
that despite all the factors that affect vocabulary 
building, the teacher can do much by employing good tech­
niques of word study and word analysis. 
39 Witty, op. cit. 
CHAPTER III 
DESCRIPTION OP FIVE METHODS FOR 
VOCABULARY DEVELOPMENT 
In order to compare one method with another 
effectively it was necessary to (1) describe each method 
in detail, (2) give complete directions as far as pos­
sible, (3) list some suggested materials, and (4) outline 
some standards of achievement. 
Before presenting the description of the five 
methods, a research of the literature was made, 
two advocates of each of the five methods were reviewed 
At least 
and studied. Their ideas, suggestions, and techniques are 
incorporated in the text of Chapter III. 
1. Experience Method 
The philosophy of the experience method of 
teaching words emphasizes the all-around development of 
He must be ready to read before he attempts 





mental development. The readiness is dependent, however, 
on his experience as well as his age. The experience method 
begins with the background experiences and ideas of the 
pupils. The pupils express these experiences and ideas 
for the teacher to write. They then read their experi­
ences as a whole story, in sentences, phrases, and finally 
in words . 
A teacher of the first, second, third, or any 
grade using the experience method will find that the prob­
lem of securing equipment is small. Much of the material 
may be brought in by the pupils. Collecting materials 
may be a part of the learning situation in the form of 
field trips. Usually the average schoolroom has most of 
the necessary articles provided from capital outlay. Such 
things as chart racks, desks, tables, acquarium, library 
shelves, bulletin boards, easels, blackboards, art mate­
rials such as paste, glue, scissors, crayon, water colors, 
and finger paint are normally a part of the classroom. 
Pupils and teacher can use a little imagination and bring 
in other things as they are needed. 
There are some things that students should have 
as a result of maturation. These were discussed in Chap­
ter II under "Factors That Affect Vocabulary." (1) Pupils 
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must have a certain amount of mental development, (2) they 
must be able to see, hear, and speak well, (3) they must 
have a certain amount of social development, and (4) they 
must have a background of experience. The latter is 
1 2 recognized by Betts and Lamoreaux and Lee and others 
as playing an important part in learning. They believe 
that an expansion of experience through a definite se­
quential order will make the learning of words easy and 
reading a happy experience for children. 
How this sequential order is accomplished is an 
important part of the technique. The teacher must take 
an inventory of each child's personal, social, and aca-
He needs to know about his home life, demic attributes. 
his mothers, sisters, brothers, and other relatives at 
He needs to know his past experi-
If he has traveled, 
home, and his pets, 
ences at home and away from home. 
such experiences should be incorporated in the readiness 
What he has seen and what he likes or dislikes give plan. 
Foundations of Reading In-^Emmett A. Betts, 
struction (New York: American Book Co 1950). • 9 
2Lillian A. Lamoreaux and MorrisJYjay Lee 
Learning To Read Through 
Century-Crofts, Inc 
uu JJUI-I-XO 





the teacher acquaintance with the pupil's experiences. 
The teacher needs to know about his past school experi­
ences academically or preschool experiences, 
ventory of each child may be secured through teacher 
observation, health records, parent conferences, and past 
school records. 
Such an in-
Allowing pupils to share their experi­
ences in a sharing period, through art media, through 
music, play and physical education periods gives the 
teacher acquaintance with past experiences. The inventory 
will become invaluable to the teacher as he works more 
If pupils are lacking in any and more with the pupils, 
of the prerequisites and experiences needed to begin for­
mal learning of words, it is the duty of the teacher to 
provide real experiences or vicarious experiences. 
Stage 1. Formal teaching by the experience 
method begins when the teacher has completed his inven-
Lamoreaux and Lee^ have called this stage 1 develop-
As children enter school, at 
tory. 
ing experience readiness." 
any grade or any level, they will have a wide variety of 
backgrounds of experience. Their experiences will vary 
3 Ibid. 
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even within the same locality. Everything they do will 
be done in the light of their experiences. The teacher 
must take nothing for granted. That is why the inventory 
is Important. 
The teacher will also know where to begin from 
his knowledge of what concepts pupils of that particular 
age should have. What this consists of depends partially 
on the books, materials, and projects planned for the 
year. The teacher should check all books and materials 
for the concepts to be developed. Then experiences should 
be provided firsthand, if possible. In connection with 
the common experiences, the pupil's background should be 
widened and enriched as much as possible. Anything in the 
world about him is within his understanding and may be 
made a part of his experience by hearing and telling 
The learners need to express ideas in music 
They should go on field trips, 
stories. 
and through art media, 
participate in group work, and use many audio-visual mate­
rials . 
The teacher should also develop other Stage 2. 
related abilities in students in order that experiences 
Some of these, will serve their purpose in this method. 
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as discussed by Lamoreaux and Lee, are: develop a speak­
ing vocabulary, explain, discuss the meaning of words by 
picture and story. This may be done through games with 
words and by the teacher's setting a good example in his 
speech. Many of the activities suggested here will be 
meaningless if the students have no desire to learn to 
read. This interest can be created and desire heightened 
Lamoreaux and Lee 4 through a variety of activities. 
suggest: 
Keep children surrounded with reading situations. 
Label pictures and objects in the room. 
Observe the child who attempts to read labels and 
signs. See that he has successful experience. 
Provide a library table with interesting books and 
plenty of opportunity to use them. 
Read parts of pages or titles of pictures to 
children during browsing period. 
Look at pictures and tell the story gained from the 
picture.' The children get some information from 
the picture but the teacher reads the accompanying 
text for more information. 
Have children illustrate stories they have heard. 
4 Ibid., p. 23. 
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The teacher will think of numerous ways to in­
crease interest and a desire as he becomes acquainted 
with his pupils. Other abilities that should be developed 
before formal word-building exercises are: ability to 
follow directions, ability to see similarities and differ­
ences, and ability to see the printed page 
right. 
from left to 
Stage 3. The formal presentation of vocabulary 
through the experience method is through experience 
charts. Its use is not limited to any period of weeks 
preliminary to beginning book work, nor to any given 
grade. Charts have their basis in the actual classroom 
reading situations. An experience chart is the sharing 
of an experience or experiences through print. The 
teacher must be sure that the children have had an experi­
ence from which the chart is to be drawn--excursion, 
project, or field trip, for example. In building a co­
operative story, the pupils and the teacher should first 
to go on the discuss and develop ideas for the story 
Whenever possible the teacher should guide the 
pupils to use words which are in the basic vocabulary of 
A second chart may be made. 
chart. 
the books used or to be used. 
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The chart should be cut Into sentences, phrases, and words. 
The parts of the story may be used In matching exercises 
with the original chart. 
Merely building charts cooperatively and plac­
ing them before children will not guarantee that they are 
learning words. The child will find that making connec­
tion between ideas and symbols is the key to learning 
words with charts. The teacher helps this process, as 
expressed by Lamoreaux and Lee.^ 
1. Guiding the child's reading from the whole story 
to the sentence, then to the phrase, lastly to 
the word. 
2. Providing enough exposure to words and phrases 
to assure learning. 
3. Providing various situations in which the same 
vocabulary is used. 
4. Keeping accurate account of the vocabulary used 
in the various charts as well as a record of 
the repetition of each word. 
5. Individually checking the child's mastery of 
words and phrases. 
6. Working toward a basic vocabulary which will aid 
in the transition from charts to basic readers. 
5 Ibid., p. 33-
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The type chart discussed above is called a 
A teaching chart differs from an inci­
dental chart in that the teaching chart is guided ex­
pression drawn from the children, 
necessarily guided expression. 
teaching chart. 
It is purposefully and 
The teacher should work 
toward a goal which might develop some desired concepts 
or help build a sight vocabulary. Incidental charts may 
be developed into teaching charts if pupil interest is 
high and if concepts derived from the chart are meaning­
ful. 
Stage 4. The transition period (as this stage 
has been called) is that of moving from charts to books. 
The teacher should make sure, however, that pupils have 
mastered elementary skills through chart work. He should 
know whether the pupils can read rhythmically and whether 
they have a sight vocabulary large enough to assure suc-
One method of transition is to take the cess in reading, 
chart stories, mimeograph them, and make small booklets. 
The teacher must control the vocabulary to some 
He must extent in making the change from chart to book. 
the be conscious of the reading vocabulary as well as 
If he has worked toward this point speaking vocabulary. 
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throughout the chart period, many of the words In the books 
will be known by the students. Simple games built around 
words or phrases to point out configuration of the word, 
or associating words with an experience, or using context 
clues are helpful In the transition period. If possible, 
books should be selected that reflect experiences similar 
to those of the children or those stories they have read. 
Maximum overlapping vocabulary will make for easier read­
ing. 
The continued use of children's experiences after 
the transition period will broaden the vocabulary of pu­
pils quickly. Unknown words will become meaningful and 
familiar as pupils explore in social studies, language 
arts, science, and mathematics, 
reading, charts are used to record what is to be learned 
in a unit, what has been found from a given experience, a 
list of new words in the unit, and to record definitions, 
The elementary 
As pupils advance in 
directions, and results of testings, 
school experience may be used throughout as a background 
for learning new words. 
Materials useful to a teacher employing the ex-
Many materials will be perience method are unlimited, 
supplied by pupils or "picked up" on field trips and 
K2 
excU2?s 1 ons • Some nicit/e3?i.ciXs needed. are manlla tagboard 
for charts, sentence strips, flash cards, commercial 
charts, toys, word game blocks, puzzles, and a well-
equipped play corner which may consist of a dollhouse and 
The playhouse should be equipped with 




living things, such as plants and pets, should be a part 
of this type of classroom. In addition there should be 
such things as chart racks, easels, modeling clay, scis­
sors, paints, crayons, and other art materials, 
record player, tape recorder, movie, filmstrip, and opaque 
projector help to bring more vicarious experience into 
the classroom. 
The 
2. Kinesthetic Method 
The kinesthetic method as defined in Chapter I 
seeks to teach the child words through touch, 
and Keller,^ exponents of this method, related that during 
Fernald 
6Grace M. Fernald and H. Keller,"The Effect of 
Kinaesthetic Factors in the Development of Word Recogni­
tion of the Case of Non-Readers," Journal of Educational 
Research (December, 1921), pp. 355-77• 
^3 
a period of five years very few cases of actual 
readers were found. Each case was treated individually 
and each child was given several weeks of instruction by 
other recognized methods before going into the kinesthetic 
method. The kinesthetic method proved profitable. 
An instructor using the kinesthetic method 
needs to have confidence in the child and he needs to es-
non-
tablish rapport with the child before beginning. A feel­
ing of understanding must exist between the two in order 
to get the best results. 
If the pupil is an adult or a junior Stage 1. 
or high school student he should be questioned as to what 
If he is an ele-word or words he would like to learn, 
mentary school pupil, the teacher should choose the words 
to be learned on the basis of tests to be used later, age 
and interest of the child, and mental and social maturity 
Begin with short words, easy configuration 
to remember, and words that can be used in sentences. 
Teach only one word at a time and keep an accurate record 
of accomplishments. 
of the child. 
The first word should be written in large 
The teacher script on the blackboard or on paper. 
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pronounces the word correctly. The child Is then asked 
to look at the word, say it himself several times, and 
trace if he wishes to do so. Tracing may be done with the 
first two fingers of the right hand (or the left hand if 
the child is left handed). Pernald has said that it is 
important that the child trace on the paper or blackboard 
with fingers, never in the air or with pencil. The above 
technique practiced by the child several times will help 
stamp the configuration in his mind. When the child is 
sure he knows the word correctly, the entire process should 
be repeated until the word can be written without the copy. 
The pupil should never copy the word but should always 
write from memory. After a few words have been learned, 
the same words should be shown in print as well as in 
script. If the child fails to recognize the word, it 
should be retaught as on the first presentation. The fre­
quency of showing the word in script should diminish 
gradually to print only. 
When the teacher is sure the child Stage 2. 
actually knows the word, he may present another word un­
til enough words have been learned to make a sentence or 
sentences. Many types of drill exercises and seatwork 
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should be given to develop confidence on the part of the 
pupil. Review of old words learned through drill, seat-
work, and games will help in the recognition of those 
words. 
The first sentences presented will make an em­
phatic impression on the student if they are original. 
The sentences should be made from the list of known words 
recently learned by the pupil. Each sentence learned and 
written should be printed on cardboard or typewriter 
paper. The process for presenting sentences is the same 
as that for learning words. First, the learner will say 
the sentence to himself several times and trace it as it 
He will then erase the sentence from the black-is said. 
board and then write the sentence from day to day. 
Stage 3. After the teacher is certain the pupil 
can recognize many words and read many sentences, he should 
The teacher should pick out be allowed to select a book. 
each word that has not been learned and expose it to the 
pupil along with the printed form, 
recognize the word, the teacher pronounces it for him. 
The pupil is taught the word through pronouncing and trac­
ing as described in Stage 1 until the word is known and 
If the pupil fails to 
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can be written without a copy. If there is still diffi­
culty, Stage 1 is repeated as many times as is necessary 
Each word in each para­
graph in an easy book selected by the pupil should be 
screened by the teacher as described above. 
until the said word is learned. 
Stage 4. After each word has been treated as 
described in Stage brief exposures should be given 
until the child is sure of them. Recognition must be im­
mediate for each word in order to make progress. A slit 
in a piece of cardboard should then be adjusted to phrases 
and exposed only long enough to read as a phrase and not 
word by word. 
Exposures may be given as often as is necessary 
for recognition of the phrase. The entire paragraph 
should be worked over in the same manner described above. 
The child should then be allowed to read the entire para­
graph to himself and give a report on what he has read. 
After many words have been learned and 
other 
Stage 5. 
many paragraphs read, the pupil may read for reasons 
Easy reading to make reports may be fol­
lowed by reading pages and chapters to answer questions 
than to report. 
In a given subject. Reading for pleasure becomes an easy 
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task if all the words are known. New words are learned 
from Stage 1 until the pupil is mature enough to notice 
similarities in words or to learn new words from context 
The kinaesthetic method is not a rapid method. 
It takes time and patience on the part of the teacher and 
the pupil. The kinaesthetic method is an individualized 
plan. Pupils are not taught in a group. 
Materials needed to teach words by this method 
are cardboard, flash card, paper or postboard, manuscript 
pens, blackboard, paper, pencils, and picture cards with 
words. A filing system or recording system should be 
used to keep account of the activities of the pupil. 
3. Modified Phonics 
Modified phonics is sometimes called the "word" 
The word method of teaching method of teaching phonics, 
phonics is based on the principle of the initial blend. 
The aim of modified phonics is to provide a means by which 
the pupil may become independent in pronouncing new words 
Cordts^ has and getting a word that has escaped recall, 
said there are four ways in which the child may get the 
pronunciation of words which he wants to know: 
^Anna D. Cordts, The Word Method of Teaching 
Phonics (Boston: Ginn and Co., 1929)* P» 32o. 
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Firstj he may ask the teacher to 
word for him. The impracticability ofPcontinuinphe 
this method for a long time is evident. Second? he 
may read the sentence containing the word and try to 
discover from the context what it is. Third this 
is a profitable method which produces the desired 
results in many cases, the child may work out some 
sort of scheme for himself whereby he gets the word 
by comparison. Not many children, however, are 
able to work out such a scheme for themselves. 
Fourth, the child may be taught a method of working 
out the words for himself in a way that is inde­
pendent of the teacher; he does not need to guess 
from the context at the pronunciation of such words 
as may be more easily and accurately worked out 
phonetically; and he can be fairly accurate in 
pronouncing most of the words that he encounters. 
The characteristics of modified phonics as 
given by Cordts® are: 
1. Only whole words are presented; not the sepa­
rate letter sounds . . . or groups of letter 
sounds. 
2. The new method makes use of the blends (initial 
consonant and vowel) as they occur in words. 
3. The new method makes use of the blends (initial 
consonant and vowel). 
4. By the word method of teaching phonics the pu­
pil learns each letter sound not as a detached 
element but in the very position and environ­
ment in which it occurs. 
8Ibid., p. 340. 
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By the new method the pupil is never told a 
sound or any combination of sounds. 
The new method requires none of the customary 
drill on the letter sounds of the words. 
The new method provides all the material that 
is required for developing skill in working out 
new words and for working use of phonic skill 
and ability in reading situations. 
The phonic vocabulary consists of those words 
of highest frequency which occur in children's 
primers and in first, second, and third readers, 






The plan of the word method of teaching phonics 
first develops a background called sound and sight exer-
Details and step-by-step acceleration of purpose, cises. 
exercises, and testing enable the learner to get words 
The purpose of the first exercise easily for himself. 
(1) to learn that words are made up of sounds, and 
(2) to recognize words by their sounds, 
listening exercises the teacher should give words that 
Throughout the plan of modified phonics, 
is: 
In the first 
involve action. 
Cordts has given caution in order to avoid mistakes. Some 
9 
of these cautions are: 
^Ibid., p. 328. 
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Be sure to pronounce the vowel with the initial 
consonant, not with the final consonant. 
Produce the sounds distinctly and clearly but 
without exaggeration. Have the pupils seated close 
enough to you for easy, accurate hearing. 
Keep the classroom quiet if the work in phonics 
is to be successful. 
Steps 1 and 2. The procedures in the first 
sound and sight exercises involve having the pupil "act 
out" words pronounced by the teacher. The teacher may say, 
for example, "Listen carefully and do what I say." She 
may then say: "Ju-mp," or "ru-n," "si-t," "ho-p," "ski-p," 
"sta-nd," or any action word. The pupil proceeds to do 
the commanded action. The commands may be given again 
without action but with the pupil pronouncing the words 
exactly the way the teacher does. The steps described 
above may be used several times, and each time the teacher 
The two different activities should emphasize listening, 
may be called Step 1 and Step 2 in listening exercises. 
Listening exercises involving practice Step 3. 
in listening for names of familiar objects in the room 
should follow. Such words as "sea-t," "pe-n" should be 
called. A review of the first and second listening-
action exercise is important at this stage for continuity 
and retention. 
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Step_4. Pupils are asked to listen as the 
teacher gives the sound of words and to attempt to pro­
nounce the words as quickly as the sound is given. For 
example, the teacher says "ca-t"; the pupil says "cat." 
The exercise may continue, with the teacher sounding names 
of animals, things to eat or drink, playthings, parts of 
the body, things we wear, or things we see. The list may 
be divided for use on several different days. 
The purpose of Steps 5 and 6 is to Step 5. 
hear and see words that are alike at the beginning and 
to hear and see words that are alike at the ending. A 
list of words may be placed on the board (one syllable 
or two syllables) for this exercise. 
The pupils are asked to look at the list as the 
The 
"To find 
teacher frames with his hands one of the words. 
teacher explains the purpose of the lesson: 
He then frames the first part words that begin alike." 
(which always includes the vowel whether it is preceded 
by a single consonant or by a consonant blend) of the 
The pupils are then asked (individually) to find word. 
other words that begin like the word indicated by the 
teacher. Some examples would be: candy, cat, or 
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"cap" begin alike, and "ca" can be framed in each word. 
"Cut" or "cup" would not begin as does "candy." it is 
not necessary for the pupil to know the words pointed out 
in this lesson since seeing is the aim of the lesson. 
Seatwork consisting of card exercises using a variety of 
words and hectograph sheets with words to be grouped can 
make the lesson interesting. The variety of activities 
for any class will depend upon the ingenuity of the 
teacher, but a child should not be given a different kind 
of game, seatwork, or exercise to do independently until 
he has mastered the previous exercise. 
When the teacher feels pupils have become aware 
of words beginning alike (through seeing) he may proceed 
to words in which the final letter is alike. The proce­
dure in this phase of Step 5 is the same as described 
above. The last letter of the word, however, is the ob­
ject of the hunt and is the letter to be framed each time 
for this exercise. Again, it is not necessary for the 
student to know the word. Similar activities, games, and 
seatwork to first phase of Step 5 may be used for several 
days. They should increase in difficulty and not cover 
the same words. 
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Step 6. In Step 6 the words are not listed, 
for hearing is important at this stage. The pupils listen 
as the teacher pronounces three words in a group. The 
three words begin alike. The student may give only one 
answer. If his answer is incorrect the teacher tells him 
and gives him another chance later. The three words 
should be pronounced clearly and distinctly. They may be 
repeated if necessary. Several days of exercises similar 
to the above-described activity may insure hearing the 
beginning of words (three in a group) and deciding whether 
Again, activities and games are the same 
Emphasis, however, is placed 
The teacher 
they end alike, 
as the first part of Step 6. 
on listening for a final letter of each word, 
is advised by Cordts to change phraseology in order to de­
crease monotony in the presentation of these lessons. 
"We will listen for or to," or She may say, for example, 
"We will have a lesson for sharp ears, or We will play 
our rabbit game--have you ever seen a rabbit listen? 
Variety in the types of responses given by pupils will 
Examples: also make lessons more interesting to pupils. 
Pupils may respond to the above exercises by Yes or No, 
by clapping hands, raising one hand, or whispering to 
the teacher. 
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Step 7. The purposes of Step 7 are: (1) to 
complete the word when the beginning (initial consonant 
and short-vowel blend) is heard, (2) to isolate the 
beginning (initial consonant and vowel) when the whole 
word is heard, and (3) to isolate the ending (final con­
sonant) when the whole word is heard. 
In Step 7 the teacher explains after prelimi­
nary presentation or introductory remarks how to play the 
He will pronounce a part of a listening game or lesson, 
word and the pupils must pronounce or say a word that be­
gins like the one he has given. Step 7 may be easily 
called a lesson of riddles. The teacher may give clues 
to the word if he has a particular word in mind. Example: 
"I am thinking of a word that begins with ca; it is sweet 
and you can buy a piece for a penny." Answer: candy. 
The exercise may continue with words that begin with gij 
as in gun, ha as in hat, be_ as in bed, mi_ as in milk, and 
ru as in rug. Other days and other exercises may include 
words beginning with bi, bo, ba, fa, 11, au, wi., and hi.* 
Make sure the above words and clues are initial consonants 
and short-vowel blends. The exercise may continue with 
increasing difficulty to re, se, lu, he, rea, tu, ta_, pa, 
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A study of three-letter consonant and vowel and to. 
blends should follow the above exercises. Example: bri 
as in brick. The combinations for exercises over sev­
eral days are sti, f la, dru, bla, and sle. Words with a 
two-vowel beginning should be given the so-called long-
vowel sound. 
In phase 2 of Step 7, the pupils listen and 
isolate the beginning (initial consonant and vowel) when 
the whole word is heard. The beginning sound that is 
alike in all the words, for example, is ca. The teacher 
pronounces each series of words, and each pupil tells 
The first series may the beginning sound of each series, 
include initial consonant and vowel blend as a phase to 
extend over several days with increasing difficulty. The 
second series may include three-letter consonant and 
In each of the above steps, begin-vowel blend words, 
ning simply and increasing in difficulty slowly will re-
Series should be repeated in a lesson as duce drill. 
often as necessary for pupils to hear and isolate begin­
nings . 
Phase 3 of Step 7 involves Isolating the ending 
(final consonant) when the whole word is heard. A unique 
introduction and presentation is important in order to 
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get the pupils to see that there is a difference between 
this phase and the preceding phase. The teacher gives 
a series or group of words while the learners give the 
sound that xs the same at the end of all the words Ex­
amples of such a series of words, as suggested by 
"but, sit, bat; cup, 10 Cordts, are: whip, cap; broom, 
gum, swim; roof, leaf, hoof; glad, bud, bid; and skip, 
top, step, rap." 
suggested are: 
Increasing in difficulty, other series 
"match, stitch, patch; cuff, stuff, if; 
dash, hush, dish; back, clock, struck; and rub, web, 
c rab." 
All words should be pronounced as wholes and 
not in separate parts, 
nounced distinctly but not with exaggeration. 
The foregoing steps are called the sound and 
The final sound should be pro-
sight exercises, which may be equal to a readiness pro-
The exercises give a back-gram for word method phonics, 
ground for detailed and prolonged work. 
The next major phase after the readiness pro­
gram is a continuation of each step in sound and sight 
Pupils are given lessons in finding and exercises. 
10 Ibid., p. 360. 
57 
recognizing sounds in words with each consonant and vowel 
blend combination beginning with ca, pa, sa. Endings 
are emphasized with the same words used where a single 
consonant is the final letter, as in cat, pan, or sack. 
Pupils would naturally listen for t, n, and h. The same 
list of words used in the sight exercises may be used 
again involving words that begin alike or end alike in 
order to establish key words for each sound. Each con­
sonant and vowel blend given in Step 7 of sound and sight 
exercises can be used. 
After several lessons in beginning and ending 
sounds of words, both by seeing and hearing, pupils may 
be given simple sentences. These sentences may involve 
two or three words learned specifically beginning with 
the key words. Pupils should read the sentences silently 
before reading aloud. Each day simple sentences and fi­
nally simple direction may be added to the lesson. When 
the teacher feels pupils have become familiar with begin­
nings and endings of key words, the beginning sounds 
known by pupils will help in introducing syllables or 
little words in larger words. The framing game, where a 
pupil uses both hands to show a word as if in parentheses 
is useful at this point. (Pupils should never be allowed 
to point to a word.) 
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Words ending in double consonants and two dif­
ferent consonants, as ch, sh, ck, are introduced after 
the above-mentioned beginning and ending sounds are 
learned. The method for teaching these ending sounds is 
the same as introduced in teaching words with single 
consonant ending. Sentences and directions used for seat-
work may increase in difficulty as pupils progress. Pu­
pils are taught to identify words that begin with ch and 
a vowel (short vowel) after ending sounds are grasped. 
An example of such a lesson: A list of words beginning 
with the beginning blend to be studied may be written on 
the board (the key word and other words that begin like 
Each pupil, or one or more, may go to the board and it). 
frame the first sound and the whole word, saying it as 
he does so. The sound is the consonant and the vowel. 
He may then frame all other words that have part of the 
sound of the key words. 
In order that the learners may become independ­
ent, they are taught to work out new words from the key 
word when the vowel is long. Emphasis is placed on the 
position of the vowel, and the law governs it. Many ex­
ercises have been designed employing the following gen­
eralizations: (1) ee usually has sound e, (2) final e_ 
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makes the other one vowel long, (3) ea usually has sound 
e (with some exceptions such as bread, bear, heard), 
(4) al usually has sound of a, (5) ay usually has sound 
a, and (6) oa usually has sound 0. 
As pupils advance, the lessons become more dif-
Each new step Is preceded by review In a variety 
Examples of the more difficult lessons are: 




word tried, or the effect of r on vowels, 
sound to be learned has an accompanying key word which 
the learner will use in learning to pronounce similar 
words. Diphthongs and digraphs are the most difficult 
to teach because the sounds vary. They should be taught 
as sight words. An example of one of these combinations 
is ow in cow and ow in blow. Other combinations of let­
ters that vary and that should be introduced at this 
point are aw as in saw, oo_ as in broom, and oo_ as in book. 
When the teacher feels the pupils are mastering 
the difficult sounds, other combinations may be intro­
duced, as ing sound as in sing, ight as in night, all as 
Along with these comblna-in ball, and old as in old. 
tions, endings such as ed, es, er, est, or fu_l and ly 
should be studied. 
6o 
The advance stage in modified phonics involves 
learning to divide words into syllables. This process 
is a little more difficult and requires reasoning, judg­
ing, and remembering. 
The following are some rules and principles 
given by Cordts that should be applied in learning to 
divide words into syllables: 11 
When final ed has the letter t or d before it, 
it is pronounced as a separate syllable. 
Every syllable in a word has one vowel sound. 
When one consonant stands between two vowels, 
it usually goes with the second syllable. 
When two different consonants stand between 
the vowels of a word, both consonants go with the 
second syllable. 
If two different consonants cannot be sounded 
smoothly when pronounced with the following vowel, 
the word is broken between the consonants. 
When a syllable ends in a consonant the vowel 
is "short." 
The teacher should be able to construct lessons 
suitable to the maturity of the children of the class in 
conjunction with reading lessons to give considerable 
practice and variety in working out these rules. 
11 Ibid., p. 350. 
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Syllables that can be taught by sight are die, 
pie, ble, tie, fie, and gle. 
tremely critical in the pronunciation of the final syl­
lable in a word if it is one of the syllables mentioned 
Pupils and teachers unconsciously add a short u 
Give the pupils practice in recognizing 
The teacher should be ex-
above . 
sound to them, 
words with these final syllables until they know them at 
sight. 
Frequent testing and individual class partici­
pation will help pupils acquire a large reading and speak-
The teacher should frequently read the ing vocabulary, 
precautions mentioned in Stage 1 of sound and sight ex­
ercises in order that he may avoid some common mistakes 
made when using modified phonics technique. 
Word method teaching of phonics is not exclu­
sive of a reader but should run parallel to a reader. 
Exercises used should be similar to the preliminary steps 
The more advanced the in listening and seeing exercises, 
child becomes, the more 
pils learn to pronounce 
letters change sounds in many 
rials needed are flash cards, a flash-card holder, 
tagboard for sentence strips, and small pasteboard boxes 
difficult are the exercises. Pu-
the words and to determine why 
known words. Other mate-
manila 
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to store each child's cards. The teacher will also need 
mimeograph sheets for seatwork. 
4. Phonic Method 
The exponent of the phonic method of learning 
words believed that if pupils had a sure way of finding 
new words their reading experiences would become whole-
The phonic method singles out each letter and corn-some . 
bination of letters for the students to see and hear. If 
the students are to profit by such a method, the teacher 
must make them conscious of the fact that in every word 
they speak there are phonetic elements. 
The knowledge of the phonetic element is re­
ceived through the auditory and visual senses. Most 
children, unaided, do not hear the sound elements in 
their own speech or in that of their associates. They 
must, therefore, be taught to listen for and recognize 
Auditory these phonetic elements in the spoken words, 
perception is important in learning words by this method. 
Hay and Wingo12 said that short vowel sounds are taught 
12Julie Hay and Charles E. Wingo, Teachers 
Manual for Reading with Phonics (Philadelphia: Lippincott 
1953), P. 19*. and Co • > 
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first because 62 per cent of the syllables written and 
spoken contain short vowel sounds and ten consonant 
however, believed that consonants 
should be taught first because they are fairly constant 
in sound. Whether vowels or consonants are taught 
13 sounds. Dougherty, 
first, certain suggestions for teaching them hold true. 
Cordts, Hay and Wingo, and Flesch have said that if a 
child has no impediment in speech he will learn correct 
Each step in the development of sounds from pictures. 
phonic method in teaching, according to Hay and Wingo, 
suggests that the teacher use pictures, 
begin the auditory training by teaching the children to 
listen for the short vowels and initial consonant sounds. 
Letter sounds and not letter names should be used in all 
The teacher will 
the listening lessons. 
Stage 1: Single sounds. The purpose of Stage 1 
is to make the pupil aware of short-vowel sounds and to 
increase visual and auditory discrimination. In order 
to increase visual and auditory discrimination in words 
with short-vowel sounds, children must match their sound 
1^Mary L. Dougherty, How To Teach Phonics 
(Boston: Houghton Mifflin Co., 1926), p. oa. 
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language with the printed and written symbols many times 
Each stage emphasizes also the teaching of letter sounds 
through listening and by visual discriminating, 
these facts well in mind, Hay and Wingo1^ state that the 
teacher should have a picture of an apple, an elephant, 
an Indian, an ostrich, and an umbrella to be used in the 
introduction of each short vowel sound. 
Visual discrimination exercises involving the 
same sound follow the lessons in auditory discrimination. 
At this point, the picture of an apple may be shown. 
With 
The 
teacher should point out the symbol a and inform the pu-
The pupils pils that this is how short a looks in print. 
are then asked to point to the symbol a and say (at the 
The children may further fa-same time) short a sound, 
miliarize themselves with the symbol and its sound by 
writing the symbol themselves, pointing to the symbol, 
and saying the word. 
Drill or continued repetition of the two types 
of lessons (auditory and visual discrimination) may be 
The teacher should design seat-
work to correspond with each lesson to supplement the 
broadened through games. 
14 P. 274. Hay and Wingo, op. cit • i 
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Matching sight and sound exercises are important 
also in order to give practice in associating the letter 
sounds with seeing the letter. 
games. 
Hay and Wingo have em­
phasized that words used for matching sight and sounds 
should not be given in a regular order, as a word with 
then e or short i short a short o and u. ZL9 
The teaching of each vowel sound should be by 
Repetition and continuity are important in 
learning words through phonics. 
this method. 
Saying the sound of each 
short vowel rather than the name increases auditory dis­
crimination . 
Single consonant sounds s_, m, f, r, g_, n, b, t, 
p, and d should be taught after the short vowel sounds. 
The teacher begins with the word squirrel and the sound s_. 
A suggested approach by Hay and Wingo is to have the chil­
dren close their eyes while the teacher pronounces sev­
eral words that begin with s_ and a few words that begin 
with other letters (mix the beginning s_ words in the list 
of other words). The pupils may indicate by the raising 
of hands (clapping or any method designed by the teacher) 
when a word that begins with the s_ sound is given. The 
children are then given an opportunity to watch the 
teacher's lips as he repeats the list. They may place 
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their hands on their lips when a word is called that does 
not begin with s_. Both exercises may be repeated as 
often as is necessary to give each child an opportunity 
to hear the s sound and to discriminate between the 
sounds. 
The visual discrimination exercise requires a 
picture of some object that begins with s_, and so a 
squirrel is used. The teacher will point to symbol s_ 
and inform the pupils that this is how s_ sound looks in 
print. Pupils will then point to the symbol s_ and give 
the s sound. Other pictures and words that begin with s 
may be used in matphing sight and sound exercises and 
may be given in the form of games and/or seatwork. This 
same procedure may be used with each consonant. 
The picture recommended for teaching the single 
consonant sounds are a squirrel, monkey, fox, rabbit, 
Other pictures of goat, nest, bear, tiger, and a dog. 
animals or objects that begin with these single conso­
nant sounds may be used as substitutes. 
Stage 2: Blending one Initial consonant with 
vowels. It is important that pupils know that the break 
in pronouncing this type of words comes after the vowel. 
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For example, the break is ba-t, not b-a-t. Therefore, 
the initial consonant and vowel are not separated. The 
letter s is placed on the board, followed by a, e, i, o, 
and u. Hay and Wingo called the presentation of the 
blends to the pupils "Leap Frog." That was to indicate 
that they must blend s sound with a short a sound with­
out falling. Leaping from s to a would result in se. 
S is blending with each short vowel in this game. The 
pupils should jump from s_ to each short vowel until they 
sound the blend smoothly in one breath. 
The blends are then written on the board in ir­
regular order and pupils are given many chances to pro­
nounce and point them out. Emphasize looking at the word 
from left to right in attacking the sound at all times. 
The exercise will become more meaningful if words are 
used to climax these exercises. Simple words made from 
the initial consonant short-vowel blend and the previously 
learned consonants as the ending may be used. Examples 
of such words are se-t, sa-t, sa-m, sa-d, su-m, su-n, 
so-d, si-t. Simple sentences, tongue twisters, or rhymes 
may be made from the words pronounced in the lesson. 
Again, seatwork and games will add variety to 
drill for each new unit presented and learned. Many new 
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words may be learned through combining one initial con­
sonant vowel blend and another final consonant. 
The initial consonants k, n, j_, 1, q, v, w, x, 
y, and z_ should be introduced to the pupils in a manner 
similar to the one in which the other consonants were 
introduced. They are grouped in this section of the de­
scription because of the difference made in the position 
of the speech organs to give them. Pupils sometimes have 
difficulty in saying words with these consonants in them. 
The k sound is the most difficult of this group 
The difficulty lies in the fact that c_ has the 
Therefore, in order 
to teach. 
k sound, and ck has the k sound, 
that pupils will know when a word is pronounced and 
k, or ck, some governing rules whether the sound is c, 
should be formed. 
Many words that begin with the k sound (c and k) 
may be pronounced and pupils asked to listen with eyes 
The teacher may repeat the pro-closed for the k sound, 
cedure with pupils watching his lips and indicating when 
he pronounces a word that does not begin with k. 
In order to get pupils to see and hear these k 
sounds represented by three letters, a rule must be es­
tablished, as stated above. 
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15 The rules, as given by Hay and Wingo, are: 
c before short a, short o and short u as cat, 
cut, cot. 
k before short e, and short i as kent, kill. 
ck after short a, e, i, o, and u at the end of 
a word usually as in sock, sick, tack, mack, duck. 
Many listening exercises, visual discrimination 
exercises, and matching sight and sound exercises are nec­
essary to assure understanding of the three k sounds. 
Blending of the initial consonants h, 1, _J, 
and v are introduced and taught also as the first group 
of initial consonants was taught. 
Stage 3: Blending consonant digraphs. Words 
beginning with such consonant blends as sh, th, ch, and 
wh with short vowels are introduced in Stage 3• hey 
words given by Dougherty for these sounds are shell, 
Each one of the blends should check, what, and this. 
be taught separately with each short vowel, for example: 
An interesting game suggested is shell, check, theft. 
to see how many words pupils can make using each vowel 
15 Ibid. 
^Dougherty, op. cit. 
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and the blends sh, th, ch, and wh. The teacher may em­
ploy the previous techniques of writing several combi­
nations of consonant blends and short vowels on the board. 
The pupils may point them out and pronounce three words 
and ask pupils to indicate the two with the same conso­
nant blend. The exercise should begin with hearing and 
seeing the blend at the beginning of the word, followed 
by hearing and seeing the final part of the word. Lastly, 
a combination of listening to initial and final conso­
nant blends may help in auditory discrimination. This 
exercise may continue over a period of several days, de­
pending upon the progress of the pupils. 
Stage 4: Blending ng sound. Stages 3, 4, and 
5 are interchangeable. That is, it does not matter which 
stage comes first. The teacher can make the decision ac­
cording to the maturity or interest of the pupils. Choice 
might also depend upon the vocabulary in the basal reader 
used. 
Dougherty17 has said the blend n£ or ing_ may 
be given early because of its great usefulness. It 
17Ibid_., p. 88. 
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combines with many words the children know, and helps 
enlarge the vocabulary. The blend may be joined with 
many single consonants to make new words,and drill upon 
this combination prevents slurring the final g. 
The teacher might present the blend through 
any known word, such as sing or ring, and ask pupils to 
name others that have the same ending, 
by the pupils should be listed either on the board or on 
a chart. 
The words given 
The similarities and differences, the time 
needed for pupils to hear and see ing in words, should 
be decided by the teacher. Drill and review are necessary 
before pupils are introduced to a new sound. 
The teacher should give variety to the presen­
tation of blends. He should see that the class has plenty 
of review by returning again and again to the same lists. 
The work should not become drudgery by making the repeti­
tion continuous. Drill should be distributed, and the 
same lists may be used in many different games. 
Materials used by teachers and pupils in phonic 
method teaching may be teacher-made and/or commercial. 
He will need flash cards, charts, chart rack, flash-card 
holders, and pictures to represent all the sounds sug-
Word games, sound and sight games, and phonetic gested. 
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wheels are beneficial as well. Many listening experi­
ences may be found on records, while visual discrimina­
tion exercises may be enriched with filmstrips, opaque 
and movie projectors. The tape recorder can help both 
teacher and pupil in auditory exercises. Nursery rhymes, 
jingles, poems, and music may also help the teacher in 
both auditory and visual discrimination. The teacher 
and pupils may discover many more materials suitable for 
the phonic technique. 
5. Sight Method 
The sight method, sometimes called "Look-and-
Say" method, increases the vocabulary by teaching words 
Obviously, a stock of sight words must be 
He then acquires 
as wholes . 
The child begins with one word, 
two words, ten words, and soon more until he has learned 
Dolch, one of the advocates of this type of 
learning of new words or acquiring a vocabulary, 




"^Edward ¥. Dolch, Methods in Reading (Champaign, 
Garrard Press, 1955)i P. 90. 111.: 
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Pupils who know no words at all or who are 
within the range of nursery and prereading start a series 
of activities leading to word recognition. The period 
has been named the "readiness period." Pupils learn to 
share experiences and tell stories from pictures to in­
crease their speaking vocabulary. They learn left and 
right progression and up and down position on a page. 
They learn to distinguish between like things in a pic­
ture and things that do not belong or that are different. 
They sing and say nursery rhymes to train the ear for 
They learn to color within a given space 
They also learn to work puzzles and 
sounds in words. 
and to copy marks, 
learn that peculiar-looking marks on paper, on the black­
board, on signs, and on the streets tell something. 
The preprimer and primer stages in vocabulary 
building seek to make the pupils conscious that the words 
they say can be written so that they themselves or some-
They soon learn that saying these one else can see them. 
written words aloud or to themselves is called reading. 
until Pupils begin with one word and gradually add more 
they eventually master thousands. 
The initial step in word recognition is to have 
children learn to recognize their own names and the names 
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of other children in their groups or room, 
widely used method is to manuscript each child's 
on a name card which should lie 
The most 
name 
on his desk:, one to go 
by his hook in tne coat locker, another on his crayola 
box, and one on his book. The use of the children's 
names gives them the conception that those symbols are 
saying the names of each child, 
tinguish between his name and other children's names. 
He soon learns to dis-
The teacher may use these name cards for many activities. 
The children are not necessarily told the differences in 
their names. The constant use of the card eventually 
causes no discrimination. Other activities can include 
finding one's name among others' names, responding when 
the name card is presented, and writing committee names 
on the board. These activities will give more practice 
in recognizing one's own name, the names of other class-
The length of time used mates, and the name of the duty, 
for each committee can be determined by the teacher. 
Another device very similar to name cards is 
The the placing of name labels on objects in the room. 
labels should be approximately the size of flash cards 
They should be and should be written in the same type, 
placed on tables, chairs, blackboards, books, windows, 
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and many other things in the room. They should be read 
aloud by the teacher often. Pupils will soon associate 
a certain configuration with the meaning or saying of 
door, chair, table, or blackboard. Constant reference 
to the labels by the teacher and using them in matching 
exercises, games, and in giving directions will cause the 
pupils to become aware of words. A few objects are 
labeled at a time. Increasing them slowly and making con­
stant use of those in view helps in recognition of the 
words . 
After pupils are familiar with their games and 
objects in the schoolroom, attractive pictures are labeled. 
The teacher may use pictures according to the season of 
the year, the month, a unit, an exciting experience of 
the class, an experience of a child, or of things that 
most children like. These pictures may be placed in view 
one at a time or when the experience is related. A dis­
cussion of the picture helps form the image of the word 
in the child's mind. The teacher may prepare other 
labeled pictures for the character or objects in storage 
that are read aloud. Dolch"'"9 has given four reasons why 
labeled pictures are important in sight-word method: 
19Ibid. 
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Labeled pictures first of all give some chil­
dren mental pictures of things they have not before 
seen and thus broaden their experience background. 
Second, they cause children to look carefully at 
objects to which they have as yet given only a 
hasty glance. This also gives new information and 
it tends to develop more careful perception. Third, 
such pictures furnish a basis for language work to 
develop spontaneity and command of sentence struc­
ture. . . . Fourth, labeled pictures help reading 
by teaching useful sight words. 
Commercial picture books are useful as well as 
picture scrapbooks made by pupils. Sometimes telling 
stories and using labeled pictures on a flannelboard may 
help pupils to remember words. 
Directions on the board or on paper also make 
The length of the directions and dif-use of sight words, 
ficulty of the words will depend upon the maturity of the 
pupils, the number of sight words known, and the number 
of new words the teacher plans to teach at that time. 
Another medium for increasing vocabulary is the 
The bulletin board may be used for an-bulletin board, 
nouncements, to give directions, to present labeled pic­
tures, to present poems or jingles, to list committees, 
and to post the school schedule. 
for increasing word recognition can be Games 
divided into three types: 
a-word, and (3) physical play. 
(1) ladder type, (2) choose-
In the ladder-type game, 
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words are listed in the form of a ladder. The words 
increase in difficulty, beginning with easy words on the 
lower rungs. In the choose-a-word game the learner 
chooses words he knows from a group of words. Physical 
play games allow the learners to move about while learn-
Each of these games make use of flash cards. ing words . 
Variations of these games give variety in the lessons. 
Using picture-word cards is another way to in­
crease vocabulary by the sight method or look-and-say 
On one side of the card is a picture and a word. 
The only difficulty 
is that sometimes a picture may denote different words to 
method. 
The child is to look at the picture. 
a pupil, as car or automobile, home or house, jump or hop. 
The labels placed Key picture-word cards may be used also, 
on the cards do not represent the name of the object but 
rather a key word to suggest adverbs, verbs, adjectives, 
The cards are placed in a prepositions, as well as nouns, 
rack or holder which is hung in a convenient place in the 
Pupils may refer to it at any time as a picture-
The idea is that a picture may sug-
Each or all of the 
room. 
key word dictionary. 
gest a word rather than represent it. 
above descriptions given for learning new words and in­
creasing memory of words may be transferred to chart work 
and eventually to the book. 
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The look-and-say method with the test or basal 
reader presents new words in the same general way as 
that previously discussed. The new words may be intro­
duced through labeled pictures, through a word game, by 
key pictures, or by telling the child the new words. The 
word is compared with other known words to see where they 
The same words are repeated many 
Previously learned words are 
also repeated in subsequent stories in the same book and 
in the following books. 
are alike or different. 
times within the story. 
The purpose of such an arrange­
ment is (1) to permit repetition in order that pupils may 
read smoothly without interruption, and (2) to see that 
not too many new words are presented at a time so that 
pupils may get repetition through seatwork, games, and 
supplementary reading. The reason lies mainly in the idea 
that moving on just to cover ground may cause pupils to 
regress rather than progress. The learner may become con­
fused when too many new words are presented too often. 
When a pupil comes to a word he does not know 
while reading aloud the teacher may use several approaches. 
He may tell the pupil immediately, or ask him to look at 
He may ask some other 
The teacher may ask the pupil to 
the symbols that make up the word, 
pupil to say the word. 
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reread some of the previous sentences. Outside associa­
tion or key pictures in the story may help a child get a 
The approach used should be left to the de-new word. 
cision of the teacher. 
Textbooks used in teaching by the sight method 
are designed for repetition of known words. This is done 
by what is commonly called vocabulary control. Controlled 
vocabulary means presenting and teaching a limited num­
ber of words at each level. It also means increasing 
gradually the number of words to be learned, 
ciple of repeated association is used in this technique, 
The prin-
that is, by re-using each new word soon after it appears 
Vocabu-and making sure of the basic law of learning, 
lary control makes possible building a stock of sight-
words and seeing that words learned are retained. 
As pupils advance in the basic reading series, 
new and more difficult words will appear in the stories. 
For ex-Each new lesson is divided into several parts. 
ample, a new vocabulary might be presented on the board, 
on charts, on flashcards, or by a combination of any of 
The idea is to create a desire to read these techniques. 
the story and at the same time learn to use new words. 
the new The pupils are given many opportunities to say 
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words, use them in sentences, find them in the story in 
the text, frame or underline them at the board, or dis­
cuss their resemblance to other known words. 
Each basal book usually has an accompanying 
workbook to assist in developing word recognition, com­
prehension, phonetic analysis, and word attack skills. 
The teacher may devise other ways to supplement the text­
book and workbook in building vocabulary. Some of these 
ways are teacher-made or commercial seatwork, word games, 
poetry, singing and rhyming games, and dictionary games. 
The last step in this program is provision of 
supplementary reading materials with little or no new 
words. With all basal readers, repetition of new words 
learned in a new setting is the primary purpose of the 
Dramatization of the story read in the basal added book. 
reader, drawing or constructing parts of the story may 
sometimes be used as an added activity. 
The list of materials and equipment that can 
be used with the sight method of increasing vocabulary 
Some materials New devices will be added year. is long. 
needed are manila tagboard, flash cards, sentence strips, 
blocks, teacher-made and commercial charts of all kinds. 
Word games, puzzles, picture dictionaries, flannelboard, 
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easels, charts, and chart racks will be useful, 
cordings, record players, recording machines, movie 
projectors and screen, filmstrip projectors, and the 
opaque projector also will be useful. 
Re-
6. Summary 
The five methods described in this chapter 
were experience, kinesthetic, modified phonics, phonics, 
and sight method. There were a few areas in the descrip­
tions that reflected similarities in the methods and 
several areas that reflected differences. The areas 
showing the greatest similarity seemed to be: time 
needed to develop independence in word recognition, aids, 
and number of pupils in a group. None of the methods 
gave a specific time. Each, however, left the decision 
to the teacher as to when a group had learned or mastered 
a skill. Another noteworthy similarity was that all, 
except modified phonics, required drill for mastery of 
skill. The greatest difference in the five methods 
seemed to be in the method or technique stressed. The 
types and variety of aids were completely different in 
kinesthetic method as compared with the other four 
82 
Learning words was the primary purpose 
of the methods) yet the emphasis, the approach, and 
These data are shown 
methods. 
the presentation were different. 
in Table I. 
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TABLE I 
A COMPARISON OP THE FIVE METHODS STUDIED FOR 
INCREASING VOCABULARY AND READING SKILLS 
First 
Steps Aids Drill Pupils Methods Stress 
Experience 
Method Experiences the whole 
story 
D D D G 
Kinesthetic 
Method S S D 0 Whole words 
Modified Phonics 
Method D D N G Word blends 
Phonics Method D D D G Sounds of 
all letters 
Sight Method D D D G Whole words, 
phrases, 
sentences 
D = detailed 
S = simple 
N = none 
0 = one 
G = groups of no set number 
CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
1. Summary 
The purpose of this investigation was to (l) 
bring together some of the methods and techniques found 
in literature used to increase vocabulary, (2) to weigh 
them one against the other for likenesses and differences, 
(3) to compare and analyze these methods, and (4) to 
indicate which could be incorporated into a program for 
the mentally retarded. 
Literature was reviewed and five methods were 
selected. They were: Experience, kinesthetic, modified 
phonics, phonics, and sight. The methods were described, 
analyzed, and compared. They were then rated according 
to which seemed to be the best method for increasing the 
vocabulary of the retarded. 
Many interesting facts were revealed in the 
study of the five methods of building vocabulary. Some 
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were found similar in the type of materials used, others 
differed. Of the five methods selected for comparison, 
only one required individualized teaching. Advocates 
of the kinesthetic method specifically stipulated work­
ing with one child at a time. The other four methods 
suggested groups, with no specification of large or 
small groups. 
Materials needed for all the methods, except 
kinesthetic were similar. The other four methods re­
quired or suggested many aids such as charts, games, 
puzzles, and toys. Accompanying audio-visual aids such 
as tape recorder, record player, movie, filmstrip and 
opaque projectors were also suggested. The teacher 
using the kinesthetic method needed only manuscript 
supplies, permanent record supplies, a blackboard and a 
selection of books for the last stage of development. 
Of the five methods reviewed, it was also discovered 
that only one method specifically suggested a workbook 
and that was the sight method or look-and-say method. 
The method employed by a teacher in presenting 
to pupils what is to be learned is as important as 
The study revealed very different methods in 




discovered in modified phonics and phonics. The two 
methods began with listening exercises. The study like­
wise revealed that., even though the two methods mentioned 
above began the initial word study with listening exer­
cises, the purpose for listening was quite different. 
Modified phonics required a pupil listen for a command. 
He also listened for names of objects in the room. Phonics, 
however, required the pupil to listen for one letter sound 
or a combination of sounds. They were told a short a 
sound .or a short e sound, while the former was told to 
listen for words that begin alike. 
The kinesthetic method emphasized pupil-teacher 
relation as the key in presentation. This method also 
suggested that the pupil help select words to be learned. 
The study showed that of the five methods selected the 
kinesthetic method was the only one that studied a single 
Not another was studied until the pre-
All the other methods presented 
word at a time. 
vious word was known, 
one or more words at a time and continued to do so. 
One similarity in presentation of all five methods was 
Each method had as its aim knowledge a basic vocabulary. 
of the basic words of communication in society, 
objective of each method was not only to know words buo 
The 
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to understand their meaning and know how to use them 
properly. 
The length of time needed to build an adequate 
vocabulary in order to read with understanding varied 
in the five methods studied. Not any of the authors 
gave an exact time or even suggested a time when pupils 
would have command of a given number of words. Several 
studies in literature revealed many thousands of words 
were in the vocabulary of second, third, or fourth grade, 
but none gave a set time when pupils would know these 
words as a result of using a specific method, 
method selected in this study declared that by a certain 
method or in a designated length of time a pupil knew an 
The study revealed however, that 
No specific 
exact number of words. 
an average child under certain conditions may know a 
given number of words when he reaches a particular grade. 
All of the methods, except modified, suggested 
reteaching and drill to assure retention, 
and games were suggested for all other methods while no 
drill was necessary for modified phonics. 
The experience method, sight method and 
kinesthetic method emphasized learning whole words. 
Many exercises 
Phonics emphasized hearing and learning letter sounds. 
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Modified phonics stressed pronouncing rather than sound­
ing the letter in words and letter sounds were heard in 
their natural position in a whole word. Phonics, how-
, stressed one letter at a time and then a combina-ever 
tion of letter sounds. Kinesthetic method required that 
one word at a time be used to build sentences and 
paragraphs. The requirements in learning words by the 
experience method were the reverse of the kinesthetic 
method. A whole story was written and read from memory 
then the story was broken down into sentences, phrases, 
and words. The study also revealed that sight method 
Sight method 
employed learning one word sometimes, as well as a phrase 
was a combination of the former methods. 
or even a sentence. 
An outline of the similarities and differences 
in the five methods studied has been shown in Table I, 
page 83. 
2. Conclusions 
Some conclusions may be drawn from this com­
parative study of vocabulary building and reading improve­
ment in the light of its applicability to teaching the 
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mentally retarded child. The purpose of this Investiga­
tion was to point out which method or methods seemed to 
he the best for Increasing the vocabulary of the retarded. 
Kirk-1- has said the mentally retarded child is one who has 
low intelligence, who is unable to profit from the public 
school curriculum unless special facilities are provided 
for him. If using a special technique or a combination 
of techniques to increase his efficiency in the school 
is needed, it should be employed. Building the vocabulary 
is one of those phases in the reading program that needs 
It was noted that the reason for a special attention, 
special program for the mentally retarded was attributed 
to the difference in learning rate and mental age from 
that of average children. The mentally retarded child 
needs praise and a feeling of success. It is necessary, 
therefore, that the confidence of the child be established 
Kirk2 and and maintained in all his learning activities. 
Featherstone^ believed that this may be done best through 
1Samuel A. Kirk, Teaching Reading to Slow Learn­
ing Children (Boston: Houghton-Mifl'im Company, 191-0). 
2Ibid. 
3w. B. Featherstone, "Teaching the Slow Learner, 
, Bureau of Publications, 
American Book, Stratford Practical Suggestions for Teaching Teacher's College No. 1, New York: 
Press, Inc 1951, P. 221. • 9 
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a systematic program of the instruction. This means that 
to increase the vocabulary of a mentally retarded child 
requires something definite each day in a step-by-step 
method. 
Since educable mentally retarded children have 
a mental age two to three years less than their chronological 
age, it becomes necessary to launch a program adjusted 
to their mental age. 
A retarded beginner in school would have the 
mental age of a kindergarten or nursery school child and 
his school program should be so planned. Hence, a good 
readiness program, prolonged reading program, a period 
which develops methods of recognition, and definite 
guidance in independent, easy and complex reading would 
form the basis for a well-planned reading program. 
The study attempted to explain each method in 
order that a choice or choices could be made. The study 
also attempted to show the characteristics of the mentally 
retarded in relation to learning. To differentiate 
words, which was the substance of this study, requires 
the ability to make associations and inferences. The 
mentally retarded child is deficient in this psychological 
function. Therefore, the teacher must plan experiences 
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to develop this ability. The mentally retarded child 
like any other child learns differently under different 
circumstances and a variety of methods will be needed to 
help him. He does not pick up words incidentally unless 
he is exposed to them many times in many settings or 
many different ways. 
In choosing the method best suited for the 
mentally retarded, the above considerations should be 
weighed. In the light of the descriptions and the charac­
teristics of the mentally retarded it seemed that two 
methods take precedence over the other three. Psychologi­
cal studies indicate that people react first as a whole 
and later they become more involved with details. It 
would follow that pupils would perceive whole sentences 
first and later learn words or the elements of a word. 
Sight method and experience method begin with a story 
Prom this experience, or an experience of the pupils, 
sentences are studied, phrased in the sentences and 
Sight method also begins with later broken into words. 
a sentence or a word and finally breaks the word up 
into its parts for pronunciation and compares it with 
other words. 
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The kinesthetic methods seemed to fall third 
in the choices for increasing vocabulary. The reason 
is that many words can be learned only by their configura­
tion because their phonetic element is complicated. 
Therefore, pupils learn some words just from recalling 
that word's configuration. 
Modified phonics and phonics seemed to be the 
least effective approaches to building vocabulary. 
Mentally retarded children have difficulty in blending 
sounds into a word. If the teacher, however, starts 
with a simple level of auditory discrimination and 
gradually and systematically increases the difficulty, 
the mentally retarded can learn to blend sounds, according 
to Kirk.^ The study seemed to point out that each method 
studied had some qualities worthy of use to increase 
If the experience or sight method are used vocabulary. 
primarily they may be supplemented with phonics, modified 
phonics or the kinesthetic method whenever the need 
arises. 
^Kirk, op. cit. 
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3• Recommendations 
As a result of an appraisal of the many works 
consulted in the process of making this study, it is 
recommended that: 
1. Teachers of the educable mentally retarded 
use the results of psychological studies as a basis in 
selecting a method to increase vocabulary. 
2. Teachers follow the recommended procedures 
of the method or methods selected. 
3. Materials, aids and supplies needed for 
the method be provided. 
4. Teachers refrain from comparing results 
of a method used with the educable mentally retarded 
with results of a method used with average children, 
except where controlled comparative studies are being 
made. 
And, that as much time as is needed be 
employed to properly carry out the procedures of the 
selected method in view of the slower tempo of learning 
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